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Introduction  
 

 For the majority of my young adult years I have been involved with coaching youth in sport. I 

started teaching dance at age sixteen. After completion of my undergraduate degree I began 

coaching cheerleading for an All-star gym as well as coaching dance at the collegiate and varsity 

high school levels. What started as more of a hobby has quickly grown into a career and inspired 

me to look more into research related to coaching and how we as Coaches are directly related to 

the development of youth, thus, bringing me to the applied developmental issue topic of Effective 

Coaching for Positive Youth Development.  

 Understanding effective coaching is important in the field of youth development because of 

the role that coaches play in the lives of youth. Researchers such as Thelma Horn state, “Coaches 

are considered influential individuals in athletes’ lives. Coaches can positively affect athletes’ 

performance, behavior, and psychological and emotional well-being” (Horn, 2008). If we work to 

make sure all coaches involved with youth are “effective” then we can work to ensure that the 

youth experience positive physical and psychological outcomes through the sport.  

 
Erikson’s Psychosocial Theory 

 There are many theories that can be related back to coach effectiveness such as 

achievement goal theories, self-efficacy and self-determination theories, and competence 

motivation theories. But when directly focusing on child and adolescent development I believe the 

theory that can is relatable is Erikson’s Psychosocial Theory. The Industry versus inferiority stage of 

Erikson’s theory states, “Children become increasingly involved with activities important to their 

culture, such as schooling and making friends. Those who do not engage successfully in such 

activities develop a sense of inferiority” (Hauser-Cram, Nugent, Thies, & Travers, 2014, p. 477). 

Directly relatable to the idea of coaching and being an effective coach is the idea of youth forming 

productive relationships with others. Erikson’s theory states, “Such relationships, when 
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accompanied by a growing sense of competence, also help them to avoid feelings of inferiority” 

(Hauser-Cram et al., 2014, p.477). The coach-athlete relationship is an important part of being an 

effective coach, as well has working to improve the competence of the athlete you are working 

with. Jean Côté and Wade Gilbert provide us with a definition of effective coaching (as discussed 

by Daniel Gould in the President’s Council on Fitness, Sports & Nutrition Research Digest), which 

include those aspects.  

“The definition also contains four target outcomes of coaching. Improving 

competence relative to the physical and mental skills needed for athletic 

performance and improving confidence to execute those skills. Connection through 

communicating and fostering good coach-athlete relationships and character in the 

form of psychosocial skills and attributes…”  

(Gould, 2013, p. 2) 

Research in the Field on Coach Effectiveness 

When researching the topic of Effective Coaching for Positive Youth Development I came 

across multiple studies that related to youth development and coaching. Four of these stood out to 

me the most due to their relationship to and mention of coach effectiveness.  These four studies 

range from being conducted between 2005 and 2012. I did not have a certain age range in mind 

when searching for these studies because I personally work with a wide range of ages. The majority 

of the studies were focused around coaches who worked with adolescents ranging from eleven to 

nineteen years old.  

The first study that I looked into was The Role of the Coach in Facilitating Positive Youth 

Development: Moving from Theory to Practice conducted by Stewart Vella, Lindsay Oades and 

Trevor Crowe. Vella, Oades and Crowe wanted to see how coaches’ success reaches beyond the 

field and how that success incorporates the 5 C’s and other frameworks of youth development. To 

reach their findings they used a qualitative method and interviewed twenty-two adolescent 
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coaches. The information they gathered then fell under different codes that were organized into 

themes. For example one theme is competence, and codes that fall under that theme are tactical 

skills, technical skills, game awareness and performance skills. From Vella, Oades and Crowe’s 

study they found that coaches do view themselves as responsible for positive youth development. 

They also found it important to note that the theme of life skill development was very present 

among the coaches interviewed. They feel that this aspect “…represents a shift in focus from 

purely sporting outcomes towards a holistic approach to coaching athletes” (Vella, Oades, & 

Crowe, 2011, p. 44). The conclusion that was reached from this research states, “…[Coaches] see 

themselves as responsible for positive youth development. However, coaching practitioners go 

further than the proposed 4 C’s of effective coaching” (Vella et al., 2011, p. 45).  

The second study was Youth sport programs: an avenue to foster positive youth 

development, conducted by Jessica L. Fraser-Thomas, Jean Côté, and Janice Deakin. Fraser-

Thomas, Côté and Deakin’s study focused on how youth sport programs foster positive 

youth development through child-adult relationships and the Five C’s of positive 

development. The main aspect of this study was the presentation of the applied sport-

programming model of positive youth development. Fraser-Thomas and her colleagues did 

not conduct specific research methods such as the first study, rather presented literature 

that demonstrated how youth that are involved in sports can benefit and be positively 

developed. In concluding their findings Fraser-Thomas and her colleagues stated, “We 

emphasized that organized sport programs need to be consciously designed to assure that 

youth have positive rather than negative experiences, resulting in positive rather than 

negative outcomes” (Fraser-Thomas, Cote, & Deakin, 2005, p. 34).  

The third study that I looked into was one that was frequently referred to by others in 

the field and one from which I pulled the majority of my information, Jean Côté and Wade 

Gilbert’s An Integrative Definition of Coaching Effectiveness and Expertise. Côté and Gilbert 
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discuss how there are many degrees of coaching ranging from being an effective coach to 

being an expert in your field. They wanted to find out what exactly defines or makes 

someone an expert or effective and worked to create a definition of coaching effectiveness. 

Côté and Gilbert created the definition of coaching effectiveness, one that so many other 

colleagues in their field now use and base their studies off of, by their findings from 

previous literature. Even with this definition they still feel that there are a lot of 

considerations for the topic and that far more research needs to be done. Some issues that 

they found were the unclear criteria for defining an expert, the lack of performance contexts 

for children, and how professional athlete coaches might be perceived.  

The final study that I looked into was Examining how model youth sport coaches learn 

to facilitate positive youth development. This study done by Martin Camiré, Pierre Trudel 

and Tanya Forneris worked to see how model youth sport coaches facilitate positive youth 

development because until this point studies had only be done on how coaches learn to 

coach and not specifically how they facilitate positive youth development. Camiré and his 

colleagues looked at sixteen coaches from high schools in Canada. The coaches all had at 

least thirteen years of experience in various different sporting areas. To conduct their 

research each of the coaches participated in an seventy-six minute interview. From the 

interview questions their answers were sorted into three sections to examine how the 

coaches facilitated positive youth development in formal, non-formal and informal learning 

opportunities. Camiré and his colleagues found that all the coaches were very open to 

learning how to use their sports as an opportunity to facilitate positive youth development.  

Though these four studies were done by different researches in the field and on varying 

topics there were some similarities amongst them as well as similar limitations presented. The 

biggest pattern that I noticed was the constant reference to the 5 C’s framework. They combine 

character and caring into one and shorten it to 4 C’s for effective coaching. Every researcher 
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referred back to or used the 4 C’s as a reference for their findings. The 4 C’s is what everyone 

hopes coaches are accomplishing in their athletes, and what really is the basis of making them an 

effective coach. The other consistent pattern is that everyone felt that research in the field of 

coaching and coaching in relation to youth development is lacking. Also those researchers in the 

field need to work to provide more reliable and valid ways to collect data in relation to coaches 

and coaching outcomes. For example Vella and colleagues reported, “To further establish the 

credibility of these responses, date on actual coaching behaviors may be necessary” (Vella et al., 

2011, p. 45). Also Côté and Gilbert stated, “The remaining challenge will be to uncover reliable 

and valid ways of assessing coaches’ knowledge and athlete’s outcomes in different contexts so 

that true comparative studies can be conducted” (Côté et al., 2009 p. 319). Along with a pattern of 

findings amongst the above-mentioned studies, the limitations of the studies were also quite 

similar. For a lot of these studies coaches from various organizations were chosen for interviews 

and other methodical data collect. The majority coaches in these studies were chosen by 

administration or program directors. Though those that did the choosing were the ones in charge of 

the coaches, they didn’t really have much interaction with them in a sense that can is relatable to 

their coaching. Many of these results could have come out differently if the coaches who’s 

coaching was being studied were chosen by the athletes that they coach. Another limitation to all 

of these studies was the frequent mention of lack of research and lack of models and frameworks 

directly related to the topic of coaching youth sport and youth development.  

As mentioned before many of the researchers feel that there is a lot of opportunity present 

for future research in this field of study. Jean Côté and Wade Gilbert’s literature provides us a 

definition of effectiveness and I think it is now important that that definition be applied to a broad 

range of sports programs. The other pieces of literature mentioned how coaches are learning and 

working to facilitate positive youth development but I believe it needs to be taken a step further 

and incorporate the effectiveness aspects as well. A coach may believe they are hitting on the 4 
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C’s and leave it at that because in their head they are working toward positive youth development. 

But knowing if they are doing so effectively will help their athletes even more. A valid and reliable 

way of testing is needed in order for those results to be worthwhile, which is another aspect that 

many researchers hit on. There is a need for valid ways of testing coaching effectiveness and 

facilitation of the 4 C’s.  

 

For Youth Serving Professionals   

 I believe that information from the aforementioned studies should be readily available in 

every school athletic system and youth sport organizations. There is so much useful information 

that will help them in becoming effective coaches in developing the youth they work with in a 

positive way. Jean Côté and Wade Gilbert provide the definition of effective coaching.  

 

“The consistent application of integrated, professional, interpersonal and 

intrapersonal knowledge to improve athletes’’ competence, confidence, connection, 

and character in specific coaching contexts”  

(Côté et al., 2009 p. 307) 

 This definition provides the basis of what coaches should focus on to be effective coaches. 

This includes improving the competence their athletes have in relation to skills sets of their sport. 

Helping to build confidence in their athletes that they can execute those skills. Providing their 

athletes with a good coach to athlete relationship, and building character in their athletes’ through 

team values and goal setting. Research also provides information directly related to positive youth 

development. For example, personally demonstrating the skills you wish to see your athletes’ 

accomplish, reinforcing your athletes’ in a positive manner, decreasing punishment, allowing your 

athletes’ to be involved in decision making, and making sure that the atmosphere is fun (Fraser-

Thomas et al., 2005). Lastly Côté and Gilbert present three main points to extend the description 
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of what makes a coach effective. The first is knowledge. This may be personal experience 

knowledge, or learned knowledge. The second aspect is athlete outcomes. This is that coaches are 

working to insure that they are developing the 4 C’s in their athletes. The third is coaching 

contexts. It is important that coaches realize the different contexts with which they work in such 

as different age groups, different skill sets, and etcetera.   

The information that I found through these studies gives coaches insight of what they should 

aim for with their athletes and if they are working to accomplish those things they will be effective 

coaches to their athletes. Based on the research I feel that it is very important that Coaches take 

not only their day to day experience into account but also make sure to continue to educate 

themselves. There are so many sources out there that educate coaches on effective coaching 

strategies. These organizations all pull their criteria from researches such as Côté and Fraser-

Thomas. Some examples of these organizations are the Positive Coach Alliance, The National 

Coaching Certification Program and the National Federation of State High School Associations.  
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Article Abstracts 

The Role of the Coach in Facilitating Positive Youth Development: Moving from Theory to Practice 
Stewart Vella, Lindsay Oades & Trevor Crowe  
 
Sport is suggested as a potentially important and sufficient path for positive youth 

development. However, how coaching practitioners translate this responsibility is not 

understood. This research investigated whether coaching practitioners desire outcomes 

for their adolescent athletes that reach beyond on-field success, and incorporate 

constructs that are associated with positive youth development. Twenty-two 

participation coaches for adolescent athletes participated in semi-structured interviews. 

Results suggest that coaches see themselves as responsible for facilitating eight 

interrelated and interdependent themes that are consistent with the positive youth 

development literature: competence, confidence, connection, character, life skills, 

climate, positive affect and, positive psychological capacities. 

 

 Youth Sports Programs: an avenue to foster positive youth development 
Jessica L. Fraser-Thomas, Jean Côté & Janice Deakin  
 
Concern about the growth in adolescent problem behaviours (e.g. delinquency, drug 

use) has led to increased interest in positive youth development, and a surge in funding 

for ‘after school programs.’ We evaluate the potential of youth sport programs to foster 

positive development, while decreasing the risk of problem behaviours. Literature on the 

positive and negative outcomes of youth sport is presented. We propose that youth 

sport programs actively work to assure positive outcomes through developmentally 

appropriate designs and supportive child–adult (parent/coach) relationships. We also 

highlight the importance of sport programs built on developmental assets (Benson, 

1997RIDb11) and appropriate setting features (National Research Council and Institute 
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of Medicine, 2002RIDb77) in bringing about the five ‘C’s of positive development 

(competence, confidence, character, connections, and compassion/caring: Lerner et al., 

2000RIDb69). An applied sport-programming model, which highlights the important 

roles of policy-makers, sport organizations, coaches and parents in fostering positive 

youth development is presented as a starting point for further applied and theoretical 

research. 

 
 An Integrative Definition of Coaching Effectiveness and Expertise 
Jean Côté and Wade Gilbert  

The purpose of the current paper is to present an integrative definition of coaching 

effectiveness and expertise that is both specific and conceptually grounded in the 

coaching, teaching, positive psychology, and athletes’ development literature. The article 

is organized into six sections. The first section is used to situate the proposed definition 

in the predominant conceptual models of coaching. The second, third, and fourth 

sections provide detailed discussion about each of the three components of the proposed 

definition of coaching effectiveness: (a) coaches’ knowledge, (b) athletes’ outcomes, and 

(c) coaching contexts. The proposed definition is presented in the fifth section along with 

a clarification of common terminology and guiding postulates. The final section includes 

implications for practice and research.  

 Examining how model youth sport coaches learn to facilitate positive youth 
development  
Martin Camiré, Pierre Trudel & Tanya Forneris  

Background: Research indicates that some youth sport coaches have specific strategies in their 

coaching plan to facilitate positive youth development (PYD) while others struggle in articulating 

how they promote the development of their athletes in actual practice. These variations can be 

largely attributed to the fact that coaching is a complex activity and that coaches have varying 
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levels of experience and education. Although many studies have explored how coaches learn to 

coach, to date, none have specifically examined how they learn to facilitate PYD. 

Purpose: To examine how Canadian model youth sport coaches learn to facilitate PYD. 

Participants and setting: Sixteen model high school coaches were purposefully recruited. Coaches 

were on average 33 years of age and had an average of 12 years of coaching experience. 

Participants were involved in individual and team sports (e.g. basketball, volleyball, soccer, 

wrestling, ice hockey). Data collection: Coaches participated in semi-structured interviews that 

lasted on average 76 min. Data analysis: A thematic analysis was performed. The content of the 

transcripts was subjected to descriptive treatment by segmenting the data into meaning units 

which were organized in categories according to the different situations in which coaches learn to 

coach (i.e. formal, non-formal, and informal). Findings: What characterized these model coaches 

was a genuine openness to learning as they intentionally sought out and took advantage of 

opportunities to gain knowledge on how to facilitate PYD. Formal, non-formal, and informal 

learning situations each played an integral role in the coaches’ overall learning process. Of note, 

some coaches discussed how becoming a parent was a significant life event that helped them 

reflect on the importance of using youth sport as a tool for development. Conclusions: The 

development of a coaching philosophy and a coaching practice based on facilitating PYD is a 

process that evolves over time through the reflection of one's experiences. Coaches can extend 

their own learning process by participating in learning communities or by accessing specialized 

websites that provide tools on how to promote the development of youth. 

	
	
	
	
	
	
	
	
	
	


